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since an individual's attitudes and interests furnish
the drives that bring success, it was felt that a study
should be completed to find out the interests and attitudes
of 75 pupils (42 boys and 33 girls), in Title I Reading.
The problem, what are the reading interests and
attitudes of selected Title I readers enrolled at Isaac
Newton Ragsdale Elementary School, grew out of the concern
of relating the Title I Reading program more closely to the
reading interests and needs of the students. The answer to
the problem was reached by addressing four specific ques¬
tions.
1. What are the areas that interest boys and
girls?
2. What is the range of topics of children in
Title I Reading?
3. What is the range of interests and attitudes
toward reading?
4. What are the reading interests and attitudes
of the more and less able readers among
Title I children?
The major purpose was to study the characteristics
of Title I readers with.special focus on the affective
area.
The study was done at I. N. Ragsdale School among
selected pupils from three intermediate grades of boys and
girls.
The descriptive survey method was employed using an
attitude scale and an inventory questionnaire to collect
the necessary data. The collected data were examined,
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interpreted and assembled in appropriate tables. The data
revealed the following findings.
Findings
1. Folktales and storybooks were favorites
among girls and fables were most unfavorable
among girls and boys.
2. Girls favored comic books over all the other
reading materials.
3. Humor is a favorable factor in young people's
choices of reading materials.
4. Storybooks and magazines were found to be most
popular with boys in this study. Ninety-seven
percent of the boys read comic books.
5. Boys read the newspaper more on a daily basis
than did the girls.
6. When reading newspapers, boys do more sports
reading than girls and girls do more comic
reading than boys.
7. Boys proved to be more negative than girls
toward reading.
8. Most of the readers, both more able and less
able, proved to be negative toward reading and
favored books more than any of the other listed
media.
Conclusions
An analysis of the basic findings of the study
warranted the formulation of the following conclusions:
1. Even though the less able readers read more
books or materials than the more able readers,
more of the more able readers had a positive
attitude toward reading; thus it may be
concluded that a positive attitude toward
reading books is not necessarily related to
active reading or to reading achievement.
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2. The sex of a reader is a most dominant and
ever-present force in determining young
people's reading choices.
3. Many studies mentioned in the literature
revealed that boys showed preferences for
readings about humor, sports, and biographies
and girls showed preferences for readings
about fairy tales, humor and biographies.
The findings in this study are in agreement
with those findings and it may be concluded
that pupil preferences are of a universal
nature.
The findings and conclusions gave basis for nine
recommendations but three are stated here:
1. That teachers assess students' interests and
attitudes early in the instructional process
to aid in finding about the child's attitude
toward reading and his desire to learn to read.
2. That the compensatory programs be continued
for the less able readers or underachievers
in the Atlanta Public School System with
attention given to the affective domain at
all levels.
3. That more research be done in the study of
interests and attitudes in reading.
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World events have set a new tone for education in
our country which is an essential ingredient if the educa¬
tion of today's boys and girls is to be something more than
a blank diploma. An individual's attitudes and interests
furnish the drives that spell success.
The writer has observed that students' attitudes
toward reading are affected by their ability to master the
reading act. Measurable factors involved in reading such
as vocabulary, comprehension, interpretation and reading
rates affect the unmeasurable ones. It is difficult for a
pupil to have a positive attitude toward reading if he finds
it difficult to decipher words for himself, to group words
into thought patterns, to establish word meanings, or to
understand and interpret what the author has presented.
There appears to be a direct relationship between
interest and attitudes. They must develop simultaneously,
for interests depend on attitudes and attitudes imply
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purpose.^ Students' interests and attitudes assist them in
carrying through to a satisfying conclusion their desires
to make things, to do worthwhile things, to interpret what
they read and see and hear. In other words, attitudes and
interests facilitate students' achievement of goals, and
promote students' enjoyment of achieving. Considering this
statement, it is felt that this study should be completed
to determine the interests and attitudes of students in
Title I Reading.
Dewey states that the genuine principle of interest
is the principle of the recognized identity of the fact to
be learned or the action proposed with the growing self;
that it be in the direction of the agent's own growth, and
is, therefore, imperiously demanded if the agent is to be
himself. Let this condition of identification once be
secured and we have neither to appeal to sheer strength of
will, nor to occupy ourselves with making things interest-
2
ing. Herein lies the rationale for this study.
Evolution of the Problem
This problem grew out of the writer's concern for
relating the Title I program more closely to the reading
interests and needs of the Title I pupils. This concern
Ifielen M. Robinson, gen. ed. , "Evaluation of Reading,"
Vol. XX, in Appraising, Reading Interests and Attitudes in
Grades Four Through Seven, ed. Maud C. Cleworth (Chicago:
The University of Chicago Press, 1958), p. 87.
2 . .
John Dewey, Interest and Effort in Education
(Boston; Houghton Mifflin Company, 1913) , pT 31.
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evolved because these pupils did not appear to be making
the expected gains in reading. Additionally, while much
effort was spent on gathering diagnostic data on the
pupils' reading skills and intellectual capacity, little
attention was given to the affective correlates of reading
achievement—attitudes and interests. The low achievement
of pupils in the program coupled with the limited attention
being given to these areas represented a gap in the reading
services. Hence, the problem emerged.
Contribution to Educational Knowledge
Because there is not an extensive amount of research
in the affective domain of reading, the writer believes that
this study will contribute to the research base needed for
more in-depth study of the disabled reader in this domain.
It is hoped that this study of the reading interests and
attitudes of Title I pupils will serve as a frame of
reference and guide for teachers in providing suitable
reading materials and activities, and that it will give
guidance in the selection of reading materials which make
pupils become aware of the pleasures, broad experiences,
deep understandings, and finer appreciations to be found in
books.
Statement of the Problem
The problem is embodied in this question: What are
the reading interests and attitudes of selected Title I
readers enrolled at Isaac Newton Ragsdale Elementary School?
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In order to answer the larger question posed in the
problem, these specific questions about the Title I readers
were addressed.
1. What are the major reading interest
areas of boys?
2. What are the major reading interest
areas of girls?
3. What kinds of periodical literature
do the students read?
4. What are the newspaper reading habits
and preferences of the group?
5. What is the range of attitudes toward
reading of all students in the group?
6. What are the reading interests of the
more able and less able readers?
7. What are the reading attitudes of the
more able and less able readers among
Title I pupils?
Purpose of the Study
The major purpose of the study was to study the
characteristics of Title I readers with special focus on
the affective area.
Limitation of the Study
The limitation that the writer took into account
was the fact that the reading inventory/questionnaire was
developed solely from the holdings in the school's
library.
Definition of Terms
In order to facilitate an understanding of the inter¬
pretation of the data with which this study is concerned.
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the significant terms carry the respective characterization
given below:
1. Interest—refers to a characteristic disposition,
organized through experience, which impels an
individual to seek out particular objects,
activities, understandings, skills, or goals
for attention or acquisition.!
2. Attitudes—refer to a more or less stable
tendency to respond in a favorable or unfavor¬
able way to any topic, institution, practice,
or person.2
3. Title I—refers to a federally funded compensatory
education program for disadvantaged students.3
4. Disadvantaged—refers to a state in which a
person is deprived of a decent standard of
living and education by poverty and lack of
opportunity.^
Locale of the Study
The locale of the study was the Isaac Newton Ragsdale
Elementary School in the Atlanta Public School System in
Atlanta, Georgia-^here the socioeconomic status may be
considered moderately low-middle class.
The school population is composed of 515 pupils with
one principal, one secretary, a staff of twenty regular
teachers, one full-time librarian, five para-professionals,
one itinerant music teacher, one speech therapist, one
!jacob W. Getzels, "The Problem of Interests: A
Reconsideration," in Reading: Seventy-five Years of Prog¬
ress, ed. H. A. Robinson (Chicago: University of Chicago
Press, 1966), p. 32.
^Carter V. Good, Dictionary of Education (New York:
McGraw Hill Co., 1973).
^Title I Federal Handbook, (Washington, D.C., 1982),
p. 10. ■
'^Webster's Third International Dictionary, (Spring-
field, Massachusetts: G&C, 1973).
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inter-related teacher, one strings teacher, and one band
teacher. The custodial staff consists of one manager and
four workers.
For the purpose of facilitating instruction, the
type organization for grades K-5 is self-contained and
grades 6-7 is departmentalized.
Method of Research
The descriptive survey method was employed. An
attitude scale and an interest inventory were used to col¬
lect the necessary data to fulfill the expressed purpose of
this study and to answer the research questions.
Selection of Subjects
The 75 subjects involved in this study were inter¬
mediate grade boys and girls who were in Title I Reading
classes at Isaac Newton Ragsdale Elementary School. These
students ranged in age from 10-12 years and were from
moderately low-income families where the average educa¬
tional level of parents is high school graduate.
Instrumentation
The following instruments were used in this study:
(1) Estes Attitude Scale and (2) a researcher-developed
interest inventory.
The Estes Attitude Scale uses the "likert" or
"summate ratings" format and is generally high in accuracy.
The scale is composed of a list of statements. The examinees
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are asked to respond to each statement on a one-to-five
scale varying from "I strongly agree" to "I strongly
disagree." Each of the statements in this scale is worded
in such a way as to call to mind the object "reading." A
summation of values of each student's responses on the
scale yields a quantitative representation of his/her
attitude toward reading (Hence, the term "summated ratings
scale." A copy is included in Appendix A).
The interest inventory contained questions pertaining
to the students' interests in reading. Specific questions
were related to the students' enjoyment of reading, their
use of the library, book preference, the type comic books
liked and read by students, most preferred comic strips,
most preferred magazines, and the numbers and titles of
personal books (a copy of the interest inventory is included
in Appendix A).
CHAPTER II
SURVEY OF RELATED LITERATURE
A number of studies have been completed on the read¬
ing interests of children, but only a small number have
been done on the influence of attitudes on reading inter¬
ests. The initial survey of related literature revealed
that a number of factors seem to influence reading inter¬
ests. While neither of these factors appears to operate in
isolation, their interrelationships have not been clearly
established. Two factors of influence—attitudes and
interests—were the focus of the survey of related literature.
This survey of related literature is organized under
the following headings: (1) Personal Determinants In¬
fluencing Reading Interests; (2) Institutional Determinants




Personal factors that may influence reading interests
are age, sex, intelligence, reading ability, and psycho¬
logical needs.^
lAlan C. Purves and Richard Beach, Literature and the
Reader; Research in Response to Literature, Reading In-
terests and the Teaching of Literature (Urbana, Illinois;
National Council of Teachers of English, 1972), p. 512.
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Reading interests of elementary school children show
a definite development by grade level.^ Students of all
ages maintain an interest in stories that have characters
of their own age. Although it is difficult to generalize
at the early age, there is an identification with fantasy
figures (usually animals) who represent childlike experi¬
ences. Older elementary school students prefer more
realistic stories that portray peers undergoing suspenseful
adventures.^
Research results by Ethal M. King indicate that
children's interest change as new personal interests develop.
Audio-visual aids, television and films can play important
roles in changing reading interests. King also found that
preferences of children in the primary grades included
fairy tales, realistic stories of everyday life, and animal
stories. Children in the intermediate grades preferred
stories about mysteries, adventure, animals, and family
life.^
The most important determinant of reading interest




Ethal M. King, "Critical Appraisal of Research on
Children's Interests, Preferences, and Habits," Canadian
Education and Research Digest (1967): 312-26.
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mature earlier in reading ability.^Cultural influences and
sexual maturation rather than intelligence seem to account
for such differences. Harris states that the expressed
reading interests of sixth graders were greatly affected
by sex and race, less so by IQ, reading achievement, and
2
socioeconomic status, and not at all by chronological age.
A study completed by Terman and Lima focused on the
reading of pupils six to sixteen years of age. The
reference here is to the study's report upon the reading
interests of those aged eleven or older. For the age
period eleven to sixteen the authors report that boys are
interested in adventure, mechanics, mythology, and science.
These authors imply that interest in mythology is declining
by the time children are twelve years of age. The authors
indicate that a strong interest in mechanics and science is
confined to smaller groups than is the interest in adventure,
sports, and biography. "About 25 percent of eleven year
old boys express some interest in books on mechanics,
electricity, aircraft, or exploration." Boys' reading
includes the following: history, biography, and travel,
5 percent; science, 2 percent; adventure or mystery, 56
percent.
^Purves and Beach, Literature and the Reader: Re¬
search in Response to Literature, Reading Interests and
the Teaching of Literature, p. 512.
2
Albert J. Harris and Edward R. Sipay, How to In¬
crease Reading Ability (New York: David McKay Company,
Incorporated, 1975), p. 515.
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Terraan and Lima report that girls eleven to sixteen
enjoy stories of home and school life, of adventure, of
domestic animals, and of love, and biography. They state
that eleven year old girls "still retain an interest in
fairy tales and fantastic stories."^
Thorndike reports that sex is "conspicuously more
important" than age or intelligence in influencing child¬
ren's choices of reading materials. For boys the more
favorable special interest factors are; animals, outdoor
adventure, mystery, success, sports, travel, exploration,
biography, war, occupations. The unfavorable factors are:
mild child adventure, child life in other lands, magic and
fantasy, romantic love, school life, feminine activities,
self-improvement. For girls he found the following factors
to be favorable: animals, mild child adventure, child life
in other lands, magic and fantasy, romantic love, adult
adventure, success, school life, feminine activities, war,
self-improvement, occupations. Unfavorable factors: sports,
2
mythology, travel, hobbies, science, biography.
Bernice J. Wolfson found the top categories of
interest among boys in intermediate grades to include:
(1) adventure, (2) sports, (3) physical science, (4) machines,
^Lewis Terman and Margaret Lima, "Children's Reading
Interests, A Guide for Parents and Teachers, 2nd ed., Chapter
V, as cited in David H. Russell, Children Learn to Read
(New York, 1950), p. 257.
2Robert Thorndike, "Children's Reading Interests,
Based on Fictitious Annotated Titles Questionnaire," Bureau
of Teachers Publication, Columbia University, as cited in
David H. Russell, Children Learn to Read (New York, 1950),
p. 257.
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(5) applied science, (6) social studies, and (7) fantasy.
For girls of similar ages, top categories of interests
were (1) fantasy, (2) personal problems, (3) social
studies, (4) sports, (5) adventure, (6) family life, and
(7) children.^
Marked differences between the reading interests of
boys and girls in intermediate grades were also noted by
Benjamin F. Jefferson. Jeffferson's findings showed that
boys preferred stories about war, sports, invention, and
exploration. In contrast, girls preferred stories about
love, romance, feminine activities, school adventure, child
life in other lands, magic and fantasy. Both boys and
girls showed preferences for stories about h\imor and
whimsy, self-improvement, realistic animals, and earning
2
money.
On the basis of opinions expressed by more than
24,000 children, G. W. Norvell found that boys' interests
favored stories that stressed adventuresome action, phy¬
sical struggle, human characters, animals, humor, courage,
heroism, and patriotism. Boys expressed disfavor for
stories that placed emphasis on description, didacticism,
fairies, romantic love, sentiment, girls or women as
leading characters, and physical weakness in male characters
^Bernice J. Wolfson, "What Do Children Say Their
Reading Interests Are?" The Reading Teacher 14 (January
1958): 212-218.
^Benjamin F. Jefferson, "Some Relationships Between
Parents' and Children's Preferences in Juvenile Litera¬
ture," Elementary School Journal 58 (January 1958): 212-218.
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Interests expressed by girls favored stories that dealt
with lively adventure, home and school life, human charac¬
ters, domestic animals and pets, romantic love, sentiment,
mystery, the supernatural, and patriotism. Girls tended
not to favor stories depicting violent action, description,
didacticism, young children, and fierce animals.^
Norvell states that there are certain certeria that
should be appropriate to the purpose of selection. If a
selection is to be satisfactory for reading by boys and
girls in common, it must meet the separate standards for
girls' and boys' reading materials.
In examining a selection for interest factors attrac¬
tive to boys, the reader may first look for action and
secondly, check to see if male human characters are pre-
2
sent. If the narrative is dominated by one or both of
the above, the selection will rank well with boys. Selec¬
tions such as adventure (including war), animals, obvious
3
humor and patriotism are most appealing.
As with boys, the first characteristic to look for
in appraising selections for girls' reading is action.
Characters may be either male or female, though girls rank
selections whose chief characters are girls or women
higher or average. Somewhat more interesting to girls
^G. W. Norvell, What Boys and Girls Like to Read




than boys is humor, benevolent sentiments, romantic love,
and home and family.^ As with boys, there are elements
which will not be tolerated by girls as dominant factors
that are accepted in moderate amounts: emphasis on
2
artistry, nature, description and didacticism.
The relationship between intelligence and reading
interests has not been clearly established. Generally,
bright children read much more than the average children,
have a wider range of reading interests, and are usually a
year or two ahead of the average children in interest
3
maturity. The mentally slow child usually has prefer¬
ences which are slightly immature for his/her age, but more
mature than those of younger children of his/her mental
level.^
According to Witty, mentally dull children differ but
slightly from mentally average and superior in the types
of reading matter they select. However, they read less and
show a slightly greater inclination to turn to mystery and
adventure stories than do the other groups.^
Witty stated further that in recent years there have
been marked increases in I.Q. for a considerable number of
llbid.
^Ibid., p. 69.
^Harris and Sipay, How to Increase Reading Ability,
p. 514.
^Ibid. , p. 515.
5paul Witty, Reading in Modern Education (Boston:
D. C. Heath and Company, 1949), pT 44.
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children who have been provided with favorable conditions
for learning.^ Studies, as revealed by Witty, have shown
also that the I.Q. may decrease when deprivations are
great.
Although reading ability is related to sophistication
of interests, it does not correlate directly with reading
interests. Interest as a factor in comprehension is
significantly more important for those reading at or below
grade level than for better readers. For the former,
low interest has a negative effect on comprehension. Poor
readers tend to give higher ratings to material in which
it would be easy for them to identify emotionally with the
central character.
Early learning has been cited as the key for stimu¬
lating the "disadvantaged" pupil.
Studies have shown the value of environ¬
mental opportunities in early childhood
in fostering children's language and
reading ability as well as in promoting
attainment in other fields. It is
believed that not only attainment but
also ability is positively affected and
enhanced by these early experiences.
Moreover, failure to offer such oppor¬
tunities may influence adversely children's
later development. It is clear that
millions of children probably lack
adequate stimulation to develop their
maximum potentialities. For the "dis¬
advantaged", this neglect probably leads
to later failures in school and results
^Ibid., p. 46.
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in frustrations that retard subsequent
development.1
One of the major determinants of reading interests
is the satisfying of psychological needs. Needs and in¬
terests are not synonomous, because the same need may find
expression in different interests. Among the needs are
the need to develop self-concept, intellectual needs,
emotional needs, social needs and aesthetic needs. Whether
or not elementary school children read to satisfy their
developmental needs remains an unanswered question. For
example, the reading interests of children does not appear
to correspond very closely to their felt needs. They
frequently turn to sources of information other than read¬
ing when they need information, and regard reading
primarily as a recreational activity. Whether needs are
fulfilled through reading is partially determined by the
student's reading ability, the time available for reading
and cost. Students may turn to other media to satisfy




The institutional determinants of reading interests,
as stated by Purves and Beach are availability of books;
^Paul A. Witty, "Studies of Early Learning--Their
Nature and Significance," Education {Bobbs-Merrill
Company, Inc.: Indianapolis, Indiana, 1968), p. 15.
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socioeconomic status, ethnic background; peer, parent and
teacher influences; and television and movies.^
Research has indicated that students are highly self-
dependent. Books borrowed from public libraries are more
often completed than those taken from school libraries as
are books read during "free time" as opposed to those read
during school library periods.
Some research has concluded that socioeconomic status
2
factors do not significantly affect interests. Although
differences in amount and range of reading apparently due
to such factors as intelligence and reading ability do
occur, low-, middle-, and upper-class students have simi¬
lar reading interests. Among the possible explanations
for their lack of differences are: (1) most studies
employed white subjects who were exposed to middle-class
oriented literature; and (2) interests usually were
inferred from titles known or available to the subjects
3
thus actual interests may not really have been indicated.
Many studies have shown significant differences
between ethnic groups at all levels, with the widest dif¬
ferences occurring in the intermediate grades. It was
found that even though there were some similarities between
^Purves and Beach, Literature and the Reader:
Research in Response to Literature. Reading Interests and
the Teaching of Literature, p. 102.




inner city and suburban children, such as, preference for
science fiction at both fourth and sixth grade, inner city
children tended to prefer black fiction more than did
suburban children, while white suburban children preferred
horse stories more than did inner city children.^
There is some indication that young children in the
inner city prefer reading materials that permit them a high
level of reader identification. (Implications from such
research are that illustrations, settings and characters
in stories selected for children with inner city back-
2
grounds should depict life with which they are familiar. )
Jerry L. Johns investigated reading preferences of children
from the inner city in grades four through six to determine
if they preferred to read stories or books which contain
content and illustrations reflective of life in the inner
city. The majority of the children indicated preferences
for reading stories which depicted (1) pleasant settings
in middle-class suburban areas, (2) characters having
positive self-concepts, and (3) characters in positive
group interactions. However, the benefits of education,
llbid., p. 517.
2 ....
Lucile B. Strain, Accountability in Reading Instruc¬
tion (Columbus, Ohio: Charles E. Merrill Publishing
Company, 1976), p. 121.
3
Jerry L. Johns, "What Do Inner City Children Prefer
to Read?" The Reading Teacher 26 (February 1973).: 462-467.
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as indicated by skilled reading achievement, are not equally
distributed over all sectors of our society. In particular,
educational attainment is strongly correlated with family
socioeconomic status. Title I of the Elementary and
Secondary Education Act of 1965 has sought to break the
continuous link of poverty and low academic achievement by
the establishment of compensatory education programs for
disadvantaged students. ^
Participating students are specifically identified
from the results of the California Achievement Test that
are used to define deficiencies as well as strengths in
reading for each student. Based upon effective prescription
of learning alternatives the Eclectic Approach or Programmed
Approach is to be used for individualization of instruction.
The selected approach, implemented using a state recommended
model, is the Limited or the Extended Pull-Out Wodel.
Students' progress is periodically assessed to deter¬
mine successful point-to-point improvement on a skill
sequence continuum that is used systemwide. Indications of
reading skill improvement are properly documented based on
teacher observation, progress charts, skill checklists,
teacher-student conference, and test results (commercial
and/or teacher-made) .
^Robert C. Calfee and Priscilla A. Drum, Teaching
Reading in Compensatory Classes (Newark, Delaware: Inter¬
national Reading Association, Incorporated, 1979), p. 53.
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Peers, friends, parents and teachers influence read¬
ing interests directly through recommended or assigned
reading, and indirectly by serving as models. Next to
peer recommendations, teacher's enthusiasm can be an
important factor in developing interests. Teachers should
be concerned with their roles of alerting students to
their reading needs; of developing inquiring minds; and,
of encouraging students to develop interests.
Cleworth believes that there are certain principles
that teachers should follow in developing good interests
and attitudes.
He firmly states that teachers must supply a founda¬
tion if they are to build interest; diversified materials,
many types of materials of varying reading levels on a
large range of topics, and opportunities for extensive
participation. Pupils continue to be interested only if
they are engaged in constructive activities.^
Teachers of middle-class children will find an in¬
creasingly rich supply of books for children which will
help to build more stable personalities, and aid in the
development of a self reliant person who is aware of his
share in the ideals of a society which truly values the
2
worth of each individual member.
^Robinson, gen ed. Appraising Reading Interests in
Grades Four Through Seven, p. 87.
^Margaret G. McKim and Helen Caskey, Guiding Growth
in Reading (New York: The MacMillan Company, 19631, p. 10.
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The Joint Committee on Reading Development emphasizes
the fact that at all times and with every means at her
command, the teacher must learn who best to counteract the
attitude that reading is for school only; that reading is
a second-hand and, therefore, an inferior form of experi-
1
ence.
Witty in his annual survey of the television habits
of children found that in the mid-1960's, elementary school
children viewed TV an average of 20 hours a week; slightly
less for the primary grades, slightly more for grades 4
2
through 6. Currently, TV viewing averages 20-28 hours
per week for children, whereas only seven hours are spent
3
weekly in reading outside of school.
As TV viewing has increased, time spent reading comics
and pulp magazines seems to have permanently decreased.
Over the long run, books, newspapers and magazines appear
to hold their own as leisure time activities. Although
there is some evidence that TV may influence reading
choices, whether or not watching TV may influence reading
tastes is still an open question. Research reveals that
for the most part, average and superior readers who use one
^Dorothy M. Dietrich and Virginia H. Matthews, eds.
Joint Committee on Reading Development of the American
Book Publishers and the International Reading Associations.
(Newark, Delaware; International Reading Association,
1968) , p. 2.
2
Witty, Reading in Modern Education, p. 46.
3Ibid.
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or more media widely also tend to spend more time reading.
Children who are inadequate readers have less of an
interest in reading than in other media.^
Witty points out that television is filling otherwise
2
unmet needs in a somewhat satisfactory fashion. Regula¬
ting the amount of time spent in watching is highly
desirable, but does not solve the problem completely. A
comprehensive approach would require working with parents
to develop more active and creative forms of recreation in
the home, helping children to develop and apply criteria
for evaluating and selecting TV programs, and using tele¬
vision for motivating and enriching reading.
Before the advent of television, the failure of many
children to read at home was blamed on radio, the movies
and comic books. Both movies and radio take up less of
children's time than they did before TV. The fact is that
if a child does not like to read he will find other things
to do with his spare time, and if he loves to read he will
find time for reading no matter what competing attractions
there are. If a child finds reading to be easy, interest¬
ing and accessible, the mass media cannot be blamed for
capturing and holding his attention.
^Robinson, Appraising Reading Interests in Grades
Four Through Seven, p. 87.
2
Witty, Reading in Modern Education, p. 47.
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Jersild states:
Children's movie interests roughly
parallel their reading and radio
interests, . . . although there are
exceptions. For example, "comedy"
seems to figure more in movie than in
reading interests (unless comic strips
are so classed). Reports of movie
interests at any given time must be
taken with a good deal of reservation,
just as in the case with radio programs,
for the choices depend to a large degree
upon what happens to have been available
recently and upon the tastes that have
been cultivated by the kind of fare
offered in the past.^
Attitude Development in General
One direct method of learning having more usefulness
for school situations is based upon the idea of arranging
2
contingencies of reinforcement. If a new skill or element
of knowledge to be learned is followed by some preferred or
rewarding activity, in such a way that the latter is con¬
tingent upon achieving the former, this general situation
describes the basic prototype of learning, according to
Skinner. In addition, the student who begins with a "liking"
for the second activity Ccalled a "reinforcer") will in the
course of this act of learning acquire a liking for the
first task.
Generalizing somewhat from this specific learning
principle of reinforcement contingencies it may be said
^Arthur T. Jersild, (Zhild Psychology (New York:
Prentice-Hall, Inc., 1947)l, p. 506.
^B. F. Skinner, The Technology of Teaching (New York:
Appleton-Century-Crofts, 1968), pp. 99-100.
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that success in some learning accomplishment is likely to
lead to a positive attitude toward that activity.^
According to Kiesler, only attitude has played a
central role in the development of American social psychol-
2
ogy. Possibly because attitude is considered capable of
formation and change in a way not usually associated with
the other components.
Development of Attitudes Toward Reading
The ultimate success of a reading program's effec¬
tiveness should be judged not solely on the basis of how
well students learn to read but also in terms of whether
they do in fact read. There is no value in the ability to
read if reading is seldom engaged in or if it is perceived
3
as an unpleasant task.
Dechant stated that the attitude of a pupil is often
at the root of his or her reading difficulty and that the
solution to the problem of the reluctant reader begins with
4
a change of attitude.
^Ibid., p. 96.
2
C. A. Kiesler, B. E. Collins and N. Miller, Attitude
Change (New York: John Wiley and Sons, 1969), p. 65.
^Ira Epstein, Measuring Attitudes Toward Reading
ERICITM Report 73 (Washington, D.C.: National Institute of
Education (ED), November 1980).
4
E. V. Dechant, Improving the Teaching of Reading
(Englewood Cliffs, New Jersey: Prentice-Hall, Inc., 1970),
p. 53.
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In recognizing its importance Athey, stated that it
seems logical to suppose that when a child finds reading
a pleasurable experience, his positive attitude will
rapidly become generalized to other school subjects.^
How a person feels about something may
or may not be reflected in behavior, and
behavior toward an object does not
necessarily indicate a specific attitude.
Attitudes cannot be seen or touched. Their
existence must be inferred from both verbal
and motor behavior.2
In order to promote positive reading attitudes or at
least reduce negative attitudes (feelings), we must be aware
of students' present attitudes.
Matthewson states that social psychologists have
designed a model labeled "The Acceptance Model", for the
purpose of explaining reading on the basis of motivation
and attitude toward aspects of reading materials. The
model is constructed using components from the affective
domain (see Fig. 1, page 26) .
Getzels has pointed out that "we do not ordinarily
speak of being driven by an attitude; we are necessarily
. . 3
driven by our interests." Getzels believes that interest
has an active, energizing quality lacked by attitude.
lira Athey, Reading Research in the Affective Domain,
In Theoretical Models and Processes of Reading, 2nd ed.,
eds. H. Singer and K. Zuddell (Newark, Delaware: Inter¬
national Reading Association, 1976), p. 655.
2
Ibid., p. 656.




THE ACCEPTANCE MODEL: A MODEL OF ATTITUDE
IN READING COMPREHENSION
SOURCE: Grover C. Matthewson, The Function of
Attitude in the Reading Process., p. 662.
NOTE: The attitude component is at the upper right
and is labeled "Relevant Attitude Toward Reading" because it
is assumed that this component represents a child's attitude
at a given instant toward a given set of reading materials.
The "Motivational Processes" component presented at
the upper left may be defined as "the process arousing
action, sustaining the activity in progress and regulating
the pattern of activity."
-27-
FIGURE 1—Continued
The two components at the top of the model--motiva-
tion and attitude—thus work together to create the con¬
dition in which the child begins to pay attention to books.
This is represented by the "Attentional Processes" com¬
ponent at the center of the model. This component directs
the attention of the child first to the gross characteris¬
tics of the book (format), and then to the print inside the
book.
As the attentional processes go to levels of in¬
creasing complexity, the "Comprehension Processes" component
is brought into operation. This component is also influenced
directly by motivation and attitude.
"The Acceptance Processes" component at the bottom
of the model begins to function when meaning derived from
the reading selection is decoded.
Zimbardo clarifies this observation by stating that an
action tendency—or, an action orientation--is one of the
dimensions of attitude.^ Matthewson elaborates on this
observation further by stating that a child having only a
favorable attitude toward books might not necessarily be
2
"driven" to read them. If his favorable attitude had in
addition a strong action orientation, it is likely that he
would not only seek out books and read them, but also find
a place to keep them in his home. This latter constitutes
what is ordinarily known as literary interest.
^P. Zimbardo and E. B. Ebbesen, Influencing Atti¬
tudes and Changing Behavior-Reading (Massachusetts:
Addison-Wesley, 1978), p. 78.
2Grover C. Matthewson, "The Function of Attitude,
as cited in Ira Athey, Reading Research in the Affective
Domain, In TheofeticaT Models and Processes of Reading,
2nd ed., eds. H. Singer and K. Russell (Neward, Delaware:
International Reading Association, 19 76) .
11
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Newcomb and others have defined attitude as a state
of readiness for motive arousal. If a child is to read,
he will need not only a favorable attitude toward reading
materials, but also an appropriate motivation.
Bernstein states that an obvious motive for reading
is curiosity and exploration.^ A child who has a favor¬
able attitude concerning books may read when he comes
across a book stimulating his curiosity. Another motive
. . 2
capable of stimulating reading is achievement. A child
may read a book because he wants to receive a high mark in
a classroom or the knowledge of his success.
As stated by Gofer and others the motives of self-
actualization, activity, and anxiety may cause reading
behavior.^
The content or meaning of a book is a primary attitude
object because it may correspond with the reader's motiva-
4
tions and general background, or it may not correspond.
^M. R. Bernstein, "Relationship Between Interest and
Reading Comprehension," Journal of Educational Research 49
(1955): 283-288.
2 ...
J. W. Atkinson, ed., Motives in Fantasy, Action and
Society (New York: Van Nastrand Reinhold, 1958), p. 25.
3
C. N. Gofer and M. H. Appley, Motivation: Theory
and Research (New York: John Wiley and Sons, 1964), p. 41.
'^Ira Athey, The Function of Attitude in the Reading
Process. In Theoretical Models and Processes of Reading.
2nd ed., eds. H. Singer and R. Rudell (Newark, Delaware:
International Reading Association, 1976), p. 658.
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In addition to content, another possible determinant
of reading attitude is format. This would be the presence
or absence of pictures in a literary selection, type of
book cover and print size and style.^ Form, content, and
format may, in some cases, have to appear together in
precisely the correct way before some effects emerge.
Rosenblatt emphasized this, stating that it is impossible
"to experience 'content' apart from some kind of form" in
a literary work.^
Reading attitude may be defined as positive or nega¬
tive. Thurstone conceptualizes that attitude toward
reading is always linked to some particular set of reading
materials, and that there is probably no general attitude
3
toward reading. This makes sense in that even the in¬
dividual who professes to "like reading" may display
negative attitudes if the form of the reading material is
wrong (another language) or if the content does not suit
him (perhaps advanced theory).
Bernstein and others concluded that attitude may
have a positive, facilitating effect upon comprehension and
that increasing the favorability of attitude toward a
4
reading selection may result in superior comprehension.
^Ibid., p. 659.
2
L. M. Rosenblatt, Literature as Exploration (New
York: Noble and Noble, 1968), p^ 45.
^L. L. Thurstone, "Comment," American Journal of
Sociology 52 (1946): 39-50.
4lbid., p. 6
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Attention is by definition prior to comprehension.
It must be secured before any reading can take place.
Zimbardo and others stated that attention is prerequisite
to comprehending and reacting to a message.^ Attention
does not necessarily guarantee comprehension, though it
2
increases the probability of it.
A child who is attracted by a bright book cover with
a pretty picture (format) may, when attempting to read,
discover that the reading level is far too difficult. This
discovery might modify the initial favorable attitude in
the negative direction, thus decreasing attention.
Matthewson states further that if the acceptance is
favorable, the attitude toward the selection is modified
in a favorable direction, thus stimulating attention and
3
comprehension. If the attitude is modified in a negative
direction, attention and comprehension will fail to be
sustained. The acceptance processes are thus at the heart
of continued reading. An exciting novel may keep a reader
attentive and comprehending all night long because accep¬
tance maintains a favorable attitude.
^Zimbardo and Ebbesen, Influencing Attitudes and
Changing Behavior-Reading, p. 18.
2





Matthewson states that the classroom teacher is con¬
fronted with the child who claims to "hate reading" is to
discover how to introduce him to the reading form, content,
and format which he likes.^ He suggests three ways to
begin the formation of favorable attitudes toward reading.
1. The teacher may resort to external praise
or punishment in order to begin reading
activity.
2. The teacher may present children with a
large array of reading materials with the
hope that something may spark a favorable
attitude—individualization of instruction.
3. Teachers may use the achievement motive.
Despite a child's neutrality or aversion
to what he visualizes reading conent to be,
he may read for a teacher simply to achieve
parental recognition, good academic
evaluations or the knowledge that he has
become a better reader.2
Summary of Related Literature
1) The factors that influence reading interests are
personal determinants and institutional determinants. The
personal factors are age, sex, intelligence, reading ability,
attitudes, and psychological needs. The institutional
determinants are availability of books; socioeconomic
status and ethnic background; peer, parent and teacher
influences; and TV and movies.
2) Reading interests of elementary school children




3) The most important determinant of reading in¬
terest is the sex of the reader.
4) Many studies have shown significant differences
between ethnic groups at all levels, with the widest dif¬
ferences occurring in the intermediate grades.
5) Attitudes vary with reader's level of reading
ability, background, efforts and peer influences.
6) Children's interest in reading change as new
personal interests develop.
7) There is some indication that young children in
inner city prefer reading materials that permit them a high
level of reader identification.
8) Girls generally read more than boys, but boys
generally have a wider range of interests and read a
greater variety of books.
9) Compared with boys, girls usually show an earlier
interest in adult fiction of a romantic type.
10) No single selection or group of materials is
likely to satisfy interests of all individuals in a class¬
room.
11) Socioeconomic background levels of learners
cannot be assumed to be indication of the types of
materials preferred by learners.
12) If a child accepts the content of a reading
selection, the acceptance model predicts that his attitude
toward the selection will be modified favorably.
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13) Teachers play a very important role in changing
attitudes toward reading material.
14) Response to reading materials may depend upon
motivation and attitude toward specific aspects of reading
materials.
15) Social psychologists propose that acceptance or
rejection of the meaning of a communication is certainly
at the core of the attitude-change sequence.
16) Attitude is considered capable of formation and
change in a way not usually associated with other com¬
ponents in the affective domain, such as, belief and value.
17) Children who are inadequate readers have less
of an interest in reading than in other media.
18) Reading ability does not correlate directly with
reading interests.
CHAPTER III
PRESENTATION AND ANALYSIS OF DATA
Introduction
The data in this chapter were analyzed and inter¬
preted in an effort to fulfill the purpose of the study as
stated in Chapter I. The problem was that of determining
the reading interests and attitudes of 75 selected Title I
readers enrolled at Isaac Newton Ragsdale Elementary
School. More specifically, the study sought to answer
these questions about the Title I readers:
1. What are the major reading interests
areas of boys?
2. What are the major reading interests
areas of girls?
3. What kinds of periodical literature
do the students read?
4. What are the newspaper reading habits
and preferences of the group?
5. What is the range of attitudes toward
reading of all pupils in the group?
6. What are the reading interests of the
more able and less able readers?
7. What are the reading attitudes of the
more able and less able readers?
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The study included forty-two intermediate grade boys and
thirty-three intermediate grade girls—seventeen 7th graders,
thirty-two 6th graders and twenty-sixth 5th graders—who
ranged in age from 10 to 13.
Information on Selection of Pupils
Pupils were selected for participation in the Title I
program on the basis of their national percentile ranks on
the reading vocabulary subtest of the California Achieve¬
ment Test (CAT). Pupils with the greatest needs were
served first. The cutoff score was the twenty-sixth
percentile.
Pupils were selected for this study on the basis of
their reading percentile rank and their ability to perform
during the reading instructional period as judged by the
teacher. The scores ranged from the lowest to the mid
percentile rank.
Data Collection
The data were collected from a reading interest
inventory developed by the writer and the Estes Attitude
Scale, likert type (copies of each are included in Appendix
A) .
All participating pupils were administered the read¬
ing interest inventory constructed by the writer and the
Estes Attitude Scale in different class periods. Pupils
were instructed to read and follow directions on both
instruments. On the inventory, pupils were instructed to
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place a check mark next to their choice from a four-part
list of books and other reading material that they read
for pleasure and enjoyment.
On the attitude scale pupils were instructed to
respond to the twenty items in terms of strongly agree,
agree, undecided, disagree, and strongly disagree by
circling the letter that indicated their feelings.
The responses from each instrument were tabulated
and a summation of values on the attitude scale was com¬
pleted. This score reflected either a positive or negative
attitude toward reading. The findings on the interest
inventory indicated the materials most and least preferred.
The findings presented on frequency tables show the
computed frequencies and percentages.
Reading Interest Areas of Title I Pupils
Data on the first table were used to answer the first
two research questions: What are the major reading in¬
terest areas of boys? and What are the major reading
interest areas of girls?
The categories of books that were included in the
questionnaire and the number and percentage of pupils who
read in each category are shown in Table 1.
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TABLE 1






FoIktales 40 95 31 94
Storybooks 42 100 31 94
Biographies 37 89 24 73
Fairy Tales 28 67 19 57
Poems 27 64 15 45
Fiction 23 55 16 48
Fables 4 9 1 3
The data indicate that both boys and girls read more
in storybooks and folktales than in other categories.
Biography and fairy tales ranked as third and fourth choices
for boys and girls, and poems and fiction were fifth and
sixth choices of the group, respectively. Fables were
least read by the groups-boys and girls.
Pupils' Reading of Periodical Literature
The Reading Inventory contained additional sections
on magazines, comic books and newspaper reading. All of
these reading materials were located in either the school
media center or the Title I Reading Room.
Data on Table 2 were used to answer the third re¬
search question: What kinds of periodical literature do
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Title I students read? The data on Table 2 indicate that
magazines, comic books, and newspapers were very popular
among both the boys and girls in the study. One hundred
percent of the boys read the newspaper, and 100 percent of
the girls read comic books.
TABLE 2
PUPILS' READING OF MAGAZINES,






Magazines 42 100 30 90
Comic Books 41 97 33 100
Newspapers 40 94 31 94
The majority of the boys and girls read all three types of
periodical literature.
Newspaper Reading Habits
The sections of the newspapers read and the frequency
of the pupils' newspaper reading habits were also included
in the inventory. Table 3 shows the frequency of news¬
paper reading among the boys and girls. The data in Tables
3 and 4 answer the fourth research question: What are the
newspaper reading habits and preferences of the group?
On a "sometimes" basis girls read the newspaper more
than boys. The table reveals that 61 percent of the girls
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in the study read the newspaper "sometimes", and only
42 percent of the boys read the newspaper "sometimes."
Boys read the newspaper "daily" more than twice as fre¬
quently as the girls. Only 12 percent of the girls
indicated that they read the newspaper on a "daily" basis.






Number Percent Number Percent
Daily 12 29 4 12
Sometimes 18 42 20 61
Never 12 29 9 27
Total Group 42 100 33 100
Questions regarding newspaper reading were divided
according to these sections: sports, comics, and edi¬
torials. Pupils indicated preferred sections of the news¬
papers by placing a check mark next to their choices. The
sports section was read more by the boys than the girls.
The comic section was read more by the girls than the boys.
Only two boys and only six girls read editorials. Fewer
pupils chose the editorial section than any of the other
sections of the newspaper.
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TABLE 4
NEWSPAPER SECTION PREFERENCES OF PUPILS
Boys Girls
Section Nximber Percent Number Percent
Sports 35 83 5 15
Comics 5 12 22 67
Editorials 2 5 6 18
Total Group 42 100 33 100
The data in1 Tables 2, 3 and 4 reveal that more
newspaper reading is done by boys than girls when they do
read; however, more girls than boys read the newspaper on
a "sometimes" basis.
Attitudes Toward Treading
The Estes Attitude Scale consists of positive and
negative statements about reading. Responses to the items
differ in value. To "agree" to a positive statement re¬
flects a positive attitude, whereas to "agree" to a negative
statement reflects a negative attitude. The data shown in
Table 5 were used to answer the fifth research question:
What is the range of attitudes toward reading of all Title





Positive Attitude Neqative Attitude
Number Percent Nximber Percent
Boys 2 5 40 95
Girls 11 33 22 67
Total Group 13 17 62 83
Table 5 reveals that of the number of pupils admin¬
istered the scale, 5 percent of the boys and 33 percent of
the girls had positive attitudes toward reading, and 95 per¬
cent of the boys and 67 percent of the girls had negative
attitudes toward reading.
The results reveal that more boys had negative atti¬
tudes than girls toward reading, and more girls had posi¬
tive attitudes than boys toward reading. Of the total
group, only 17 percent had positive attitudes toward read¬
ing, whereas 83 percent had negative attitudes.
Reading Interests and Attitudes
of More and Less Able Readers
Of the 75 pupils in the study, thirty-two were
classified as more able readers and forty-three were classi¬
fied as less able readers. The more able readers were
pupils who were found to read on their grade placement
level or one level below after being tested by the writer
for group placement within the Title I program.
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The less able readers were those who were found to
read two to three years below their grade placement level
after being tested.
The data on Table 6 below were used to answer the
sixth and seventh research questions: What are the reading
interests and attitudes of the more able and less able
readers among Title I pupils?
TABLE 6
READING INTERESTS OF MORE AND
LESS ABLE READERS
Reading Material
More Able Readers Less Able Readers
Number Percent Number Percent
Books
Folktales 31 96 32 74
Storybooks 31 96 32 74
Biography 29 90. 21 48.
Poems 16 50 20 46
Fairy Tales 9 3. 20 46.
Fables 2 0.1 3 0.2
Fiction 15 43 15 34
Magazines 20 62 32 74
Comic Books 31 96 32 74
Newspapers 15 43 26 60
. Greatest Differences
Table 6 shows the interest selections according to
both type and category of reading material of the more and
less able readers. Among both groups, participation in the
reading of materials was highest in book selections. Within
this type of reading material, storybooks and folktales
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were read by more pupils in each group. Fables were read
least by the fewest number of pupils in both groups. Comic
books were read by most pupils in each group of all the
reading materials.
One item of special note in Table 6 is that the
forty-three less able readers selected more reading materials
than the thirty-two more able readers in all sections of the
inventory.
Table 6 also reveals that the greatest differences
were found in biographies and fairytale books among the
readers.
The attitudes of the more and less able readers are
indicated in Table 7. Among both types of readers, pupils
with negative attitudes outnumbered those with positive
attitudes. It was determined, however, that slightly more
positive attitudes among more able readers existed than
among less able readers. More girls had positive attitudes
than boys among both type readers.
TABLE 7
READING ATTITUDES OF THE MORE
AND LESS ABLE READERS
Positive Negative
Kind of Readers Number Percent Number Percent
More Able Boys 4 5 16
20
Girls 5 7 7 9
Less Able Boys 2 3 20 28
Girls 3 4 18 24
Total Group
CHAPTER IV
SUMMARY, FINDINGS, CONCLUSIONS, IMPLICATIONS,
RECOMMENDATIONS AND DISCUSSION
Siumnary
The problem of this study was to determine the read¬
ing interests and attitudes of selected Title I readers
enrolled at Isaac Newton Ragsdale Elementary School.
In order to answer the larger question posed in
the problem, these specific questions about the Title I
readers were addressed;
1. What are the major reading interests
areas of boys?
2. What are the major reading interests
areas of girls?
3. What kinds of periodical literature do
pupils read?
4. What are the newspaper reading habits
and preferences of the group?
5. What is the range of attitudes toward
reading of all pupils in the group?
6. What are the reading interests of the
more able and less able readers?
7. What are the reading attitudes of the
more able and less able readers?
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The major purpose of the study was to study the
reading characteristics of Title I readers with special
focus on the affective area.
The locale of the study was the Isaac Newton Ragsdale
Elementary School in the Atlanta Public School System in
Atlanta, Georgia.
The method of research employed was the descriptive
survey method. Two instruments were used to collect the
data necessary to fulfill the expressed purpose of the study.
A reading inventory listing books and poems was con¬
structed and administered to pupils to determine reading
interests. The Estes Attitude Scale was administered to
pupils to gather data from which pupil attitudes toward
reading could be ascertained.
All data were collected, examined, interpreted, and
assembled in appropriate tables as directed by the purposes
of the study.
Findings
The major findings are summarized below:
Fiction and non-fiction materials were read by the
total group.
1. Both boys and girls read more storybooks and
folktales than in other categories.
Biography and fairy tales ranked as third
and fourth choices for boys and girls and
poems and fiction were fifth and sixth
choices of the groups, respectively.
2.
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3. Fables were least read by the groups--boys
and girls.
Magazines, comic books and newspapers were popular
choices of periodical literature among both groups—boys
and girls.
4. One hundred percent of the boys read magazines
and 90 percent of the girls read magazines.
One hundred percent of the girls read comic
books and 97 percent of the boys read comic
books.
5. Newspapers were read by 94 percent of the
total group.
Newspaper reading did not appear to be popular among
either group.
6. Sixty-one percent of the girls read the
newspaper "sometimes", and 42 percent of the
boys read the newspaper "sometimes."
7. Twenty-nine percent of the boys read the
newspaper "daily", while 12 percent of the
girls indicated that they read the paper "daily."
8. Of the total group, more pupils read the
newspaper "sometimes" than "daily" or "never."
9. The sports section of the newspaper was read
more frequently by 83 percent of the boys and
15 percent of the girls.
10. The comic section was read more by the girls
than the boys.
11. Of the total group, only 12 percent chose the
editorial section.
Attitudes were more negative than positive among the
total group.
12. Five percent of the boys and 33 percent of
the girls had positive attitudes toward reading.
13. Ninety-five percent of the boys and 67 percent
of the girls had negative attitudes toward reading.
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14. Of the total group, only 17 percent had
positive attitudes toward reading, whereas
83 percent had negative attitudes.
The more able readers had a better attitude toward
the subject of reading.
15. Twelve percent of the more able readers had
positive attitudes about reading and 7 percent
of the less able readers had positive attitudes
about reading.
Conclusions
An analysis of the basic findings of this study
warranted the formulation of the following conclusions;
1. Many studies mentioned in the literature
revealed that boys showed preferences for
readings about humor, sports, and biographies
and girls showed preferences for readings
about fairy tales, humor and biographies.
The findings in this study are in agreement
with those findings and it may be concluded
that pupils' preferences are of a universal
nature.
2. Of all the reading materials in the study
fables were read least by both groups; thus
it may be concluded that fables are unpopular
reading for this age group.
3. The sex of the learner is a dominant and
ever-present force in determining young
people's reading choices.
4. Newspaper reading is a common reading activity
among Title I pupils, but is done on a rather
infrequent schedule.
5. Boys preferred the sports section of the
newspaper, while girls preferred the comics.
6. Editorials are the least preferred and read
sections of the newspaper for Title I pupils.
7. Positive attitudes are more prevalent among
girls than boys in the Title I program and
there is a preponderance of negative attitudes
among the group.
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8. Even though the less able readers read more
books or materials than the more able readers.
More of the more able readers had a positive
attitude toward reading; thus it may be con¬
cluded that a positive attitude toward reading
is not necessarily related to active reading
or to reading achievement.
Implications
The findings and conclusions warranted the following
implications:
1. The Title I Reading program has not provided
experiences that have fostered positive
attitudes toward reading.
2. More pupils, among both sexes, had negative
attitudes toward reading. This implies that
pupils' attitudes toward reading had an
effect on pupils' ability to master the
reading act as is evidenced by their placement
in the compensatory program.
3. Reading interests are independent of attitudes
and are functions of pupils' larger experiences,
sex, and developmental characteristics.
Recommendations
The findings, conclusions, and implications provided
the basis for the following recommendations:
1. That teachers assess pupils' interests and
attitudes early in the instructional process
to aid in finding out about pupils' attitude
toward reading and their desire to learn to
read.
That the compensatory programs be continued
for the less able readers or underachievers
in the Atlanta Public School System with




3. That a major objective of any reading
program be the development and maintenance
of favorable attitudes toward reading and
the fostering of a lasting interest in
reading a wide variety of materials for
personal and informational reasons.
4. That educators be made constantly aware
of the importance of developing positive
attitudes toward reading.
5. That more research be done in the study of
interests and attitudes in reading.
6. That teachers assess their own attitudes
toward reading and the enthusiasm they
exude about it.
7. The sex of the learner should be carefully
considered in planning any reading program.
8. Schools should recognize that it is a
primary function of public education to
prepare young people for the useful in¬
tellectual activities that most will perform
every day of their lives.
Discussion
For any reading program to be successful, it must
motivate learners who can and do read. Thus, two major
objectives of any reading program should be the development
and maintenance of favorable attitudes toward reading and
the fostering of a lasting interest in reading a wide
variety of materials for personal and informational
purposes.
Research reveals many factors that correlate with
the development and maintenance of attitude; among these
factors are socioeconomic status, sex, achievement and
teacher influence.
-50-
The writer agrees with the importance of each factor,
and feels that the classroom teacher, who serves as one of
many models for pupils, plays a most important role in the
development of interests and attitudes.
Reading teachers should assess their own attitudes
toward and enthusiasm for reading, and should have positive
attitudes toward reading and toward the learner.
If a good instructional program is planned that in¬
cludes suitable reading selections based on pupils’ interests
better results will be seen in the achievement. It may be
assumed also that over a long period of time the develop¬
ment of positive attitudes would result in significant
gains in reading for the low-achieving learner.
Schools should recognize that it is a primary function
of public education to prepare young people for the useful
intellectual activities that most will perform everyday







Directions; Respond to each item below in terms of A
(strongly agree), B (agree) , C (undecided), D
(disagree), or E (strongly disagree). The
scale is repeated here. Circle the letter
indicating your feeling.
A - Strongly agree D - Disagree
B - Agree E - Strongly disagree
C - Undecided
A B C D E 1
A B C D E 2
A B C D E 3
A B C D E 4
A B C D E 5
A B C D E 6
A B C D E 7
A B C D E 8
A B C D E 9
A B C D E 10
A B C D E 11
A B C D E 12
A B C D E 13
A B C D E 14
A B C D E 15
A B C D E 16
Reading is for learning but not for
enjoyment.
Money spent on books is well spent.
There is nothing to be gained from reading
books.
Books are a bore.
Reading is a good way to spend spare time.
Sharing books in class is a waste of time.
Reading turns me on.
Reading is only for grade grubbers.
Books aren't usually good enough to finish.
Reading is rewarding to me.
Reading becomes boring after about an hour.
Most books are too long and dull.
Free reading doesn't teach anything.
There should be more time for free reading
during the school day.
There are many books which I hope to read.
Books should not be read except for class
requirements.
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Reading is something I can do without.
A certain amount of summer vacation should
be set aside for reading.
Books make good presents.
Reading is dull.






This inventory has been prepared for the purpose of finding
out about some of the books and other reading material that
you read for your pleasure and enjoyment.
The inventory is divided into four parts. Please read and
follow the directions carefully for each part.
PART I
(Books)
Directions; Read each title carefully and place a check by
the books that you like to read.
1. Anderson's Fairy Tales
2. Hansel and Gretel
3. The Lion, the Witch
and the Wardrobe
4. Three Bill Goats Gruff
5. The Funny Old Man and
The Funny Old Woman
6. Jim and the Beanstalk
7. Paul Bunyan and the
Blue Ox
8. The Shoemaker and
The Elves
9. John Henry
10. The Jungle Book
11. Girl Who Loved Wild
Horses
12. Fables of Aesop
13. The Cricket Songs
























Martin Luther King, Jr
Ray Charles
Chitt-Chitty-Bang-Bang
The Cricket In Times
Square
Nine Days To Christmas
23. The Soul of Christmas 36. Peter Pan
24. Winnie-The-Pooh
37. The Wizard of Oz
25. Amelia Bedelia
38. Bambi
26. The Tale of Peter
Rabbit —
39. Black is Beautiful
27. Curious George —
40. All the Silver Pennies






Directions: The following magazines are a part of your
school library collection at Ragsdale. Please
read and place a check by the ones you read.
1. Actors and Actresses 9. Jack and Jill
2. Boys Life 10. Life
3. Junior Scholastic 11. Mad
4. Art and Man 12. Motorcyclist
5. Parada 13. National Geographic
6. Ebony 14. National Wildlife
7. Essence 15. Plays
8. Hot Rod
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16. Popular Mechanics 19. Teen Times
17. Seventeen 20. Career World
18. Young Miss 21. Young Athlete
PART III
(Newspapers)
Directions; The newspaper is another type of reading
material that should be a part of your reading.
Please place a check by the newspaper or news¬
papers that you read.
( ) The Atlanta Daily World
( ) The Atlanta Journal
( ) The Atlanta Constitution
( ) The Atlanta Inquirer
( ) The Voice
( ) The New York Times
The newspaper is divided into sections. From the sections
listed below place a check by the one you read the most.
( ) comics { ) sports ( ) editorials
How often do you read the newspaper?




Directions: Below are the names of several comic books
that you might read. Please read each title
carefully and place a check by the ones that
you do read.




5. Empire Strikes Back
6. Super Heroes
7. Bat Man
8. Battle Star Galatica
9. Star Trek
10. The Black Arrow
11. Dick Tracey
12. The Phantom
13. The Amazing Superman
14. Wonder Woman
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